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Common Core Shifts for  
English Language Arts/Literacy
1.  Regular practice with complex

text and its academic language
Rather than focusing solely on the skills of reading and writing, the Standards 
highlight the growing complexity of the texts students must read to be ready 
for the demands of college and careers. The Standards build a staircase of 
text complexity so that all students are ready for the demands of college- and 
career-level reading no later than the end of high school. Closely related to 
text complexity—and inextricably connected to reading comprehension—is a 
focus on academic vocabulary: words that appear in a variety of content areas 
(such as ignite and commit).

2. Reading, writing and speaking
grounded in evidence from text,
both literary and informational

The Standards place a premium on students writing to sources, i.e., using 
evidence from texts to present careful analyses, well-defended claims, and 
clear information. Rather than asking students questions they can answer 
solely from their prior knowledge or experience, the Standards expect students 
to answer questions that depend on their having read the text or texts with 
care.  The Standards also require the cultivation of narrative writing throughout 
the grades, and in later grades a command of sequence and detail will be 
essential for effective argumentative and informational writing.  

Likewise, the reading standards focus on students’ ability to read carefully 
and grasp information, arguments, ideas and details based on text evidence. 
Students should be able to answer a range of text-dependent questions, 
questions in which the answers require inferences based on careful attention 
to the text.

3. Building knowledge through
content-rich nonfiction

Building knowledge through content rich nonfiction plays an essential role 
in literacy and in the Standards. In K–5, fulfilling the standards requires a 
50–50 balance between informational and literary reading.  Informational 
reading primarily includes content rich nonfiction in history/social studies, 
science and the arts; the K–5 Standards strongly recommend that students 
build coherent general knowledge both within each year and across years.  
In 6–12, ELA classes place much greater attention to a specific category of 
informational text—literary nonfiction—than has been traditional.  In grades 
6–12, the Standards for literacy in history/social studies, science and technical 
subjects ensure that students can independently build knowledge in these 
disciplines through reading and writing. 

To be clear, the Standards do require substantial attention to literature 
throughout K–12, as half of the required work in K–5 and the core of the work 
of 6–12 ELA teachers.   

more on the shifts at achievethecore.org
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GREEN FLAGS AND RED FLAGS FOR IMPLEMENTATION 
The Common Core State Standards for ELA/Literacy  

 
GREEN FLAGS: 
We’ll KNOW the CCSS for ELA / Literacy are being implemented when… 

RED FLAGS: 
We should NOT see the following: 

Building Knowledge through Content-Rich Informational Text 
 Scientific and historical texts are given the same time and weight as literary 

text. 
 Informational text in elementary comprise 50% of text used in ELA, science, 

social studies and the arts; in the middle school, informational text comprise 
55%; in high school, informational text comprise at least 70%. 

 Informational texts are selected to help students deepen their understanding 
of topics and themes over time. 

 All content area teachers explicitly teach reading and writing strategies 
essential to learning and communicating in their discipline. 

 Students are asked questions that give them the opportunity to share 
evidence from text. 

 Activities strengthen students’ listening skills as well as their speaking skills. 
 Students write frequently about what they are reading and learning in all 

content areas, drawing from evidence in the text. 
 Reading and writing strategies are presented consistently across all content 

areas. 
 Multiple texts, presented in diverse formats, are used to integrate 

information on a given topic. 
 Primary sources of information are used widely. 

 Literature is the sole or vast 
majority of text used in ELA 
classes. 

 All or majority of text is narrative 
in structure. 

 Texts do not logically develop 
learning about a specific topic or 
theme. 

 Teachers present the information 
in the text rather than expecting 
students to read for 
understanding. 

 Text is used as a reference rather 
than a source of information. 

 No connection between the 
reading and writing assignment. 

 No instruction is provided in 
reading or writing strategies 
appropriate to the content area. 

 A single text is used for all reading 
assignments. 

 
 

What do we need to KEEP  
DOING? 

What do we need to STOP 
DOING? 

What do we need to START 
DOING? 

   

 
 
 

3



 
GREEN FLAGS: 
We’ll KNOW the CCSS for ELA / Literacy are being implemented when… 

RED FLAGS: 
We should NOT see the following: 

Reading and Writing Grounded in Evidence from Text 
 Rich and rigorous conversations are based on text. 
 Students closely analyze text with evidence to back up their claims and 

conclusions. 
 The majority of text-based questions focuses conversations and writing and 

requires students to utilize information from text in their answers. 
 Questions are of high value – they are worth thinking about and answering. 
 Questions move beyond what is directly stated and ask students to make 

nontrivial inferences from evidence in the text. 
 Background knowledge is used to illuminate the text and not replace it. 
 Students explore how specific words, details, and the structure and 

organization of text impact the meaning of the text as a whole. 
 Students are required to use more than one source of information in their 

writing, in addition to writing in response to a single text. 
 Students engage in multiple short research projects as well as more 

sustained research. 
 Students can independently conduct research, without direction from the 

teacher. 
 Evidence from text is required in writing assignments and oral discussions. 
 The majority of writing emphasizes the use of evidence to inform or make an 

argument: 
- Elementary: 30% argument / 35% explain or inform / 35% narrative 
- Middle School: 35% argument / 35% explain or inform / 30% narrative 
- High School: 40 % argument / 40% explain or inform / 20% narrative 

 Student writing analyzes and synthesizes sources of information and present 
their findings that include careful analysis, well-defended claims and clear 
information. 

 Students must have read and analyzed a text in order to respond 
appropriately to a prompt. 

 There is a consistent and prevalent focus on argument, opinion and 
informative writing. 

 Frequent, short, constructed-response to text-dependent questions. 
 All analytic writing requires the use of evidence as students paraphrase, infer 

and integrate ideas from text. 

 The bulk of questions regarding 
the text can be answered without 
reading the text, either because it 
is not directly related to the text 
or because students can answer 
by referencing teacher comments. 

 Questions are primarily centered 
on students’ own experience and 
background. 

 Students do not have to make 
connections within the text in 
order to answer questions. 

 Students write primarily from 
their own experience or 
viewpoint. 

 Students do not use a structured 
process for conducting research. 

 No or little instruction is provided 
in how to support a claim or 
conclusion. 

 Writing assignments are not tied 
to reading. 

 Writing is not routine and 
continuous. 

 
What do we need to KEEP  

DOING? 
What do we need to STOP 

DOING? 
What do we need to START 

DOING? 
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GREEN FLAGS: 
We’ll KNOW the CCSS for ELA / Literacy are being implemented when… 

RED FLAGS: 
We should NOT see the following: 

Regular Practice with Complex Text and Academic Vocabulary 
 All students encounter and are engaged with the same, grade-appropriate, 

high-quality text. 
 Appropriate scaffolding is provided to help students understand complex 

text, based on their individual needs, building toward the goal of 
independent reading. 

 Reading strategies are embedded in the activity of reading rather than as a 
separate body of material. 

 Students are required to think critically about the text. 
 Instruction is often centered on multiple close readings in order to develop 

deep understanding. 
 Teachers are aware of resources and know how to identify and evaluate the 

complexity of text in their content areas. 
 Students read complex texts from a wide variety of text structures (narrative, 

cause and effect, compare and contrast, etc.) 
 

ACADEMIC VOCABULARY: 

 Students always receive different 
levels of text based on their 
reading ability. 

 No instruction is provided for 
reading strategies to approach 
complex text. 

 Students are given a summary of 
the text prior to reading it. 

 No support is provided for 
students who read below grade 
level. 

 Majority of text uses a single text 
structure. 

 Focus on words which are prevalent in complex texts across content areas 
(those words that constitute the vocabulary of a mature reader), as well as 
content-specific words to make meaning from text. 

 Instruction is provided on how to use context clues in the text to determine 
the meaning of words. 

 Direct instruction / support for understanding words students may not be 
able to figure out on their own using solely the text. 

 Varied contexts, different meanings for the same word, are provided for 
teaching word meaning. 

 Instruction causes students to think about words – why / how specific words 
are used, how words change the meaning of text, varied meanings based on 
context, and word choice. 

 Instruction is driven by addressing the diverse vocabulary levels of students. 
 Students are expected to apply appropriate academic vocabulary n writing 

and in discussions. 

 Vocabulary instruction is limited 
to students copying definitions 
from dictionaries. 

 Vocabulary instruction is 
disconnected from the text under 
study. 

 Vocabulary tests simply ask 
students to match the word with 
its definition. 

 Words selected for vocabulary 
work are not related to the 
content or text being studied. 

 
What do we need to KEEP  

DOING? 
What do we need to STOP 

DOING? 
What do we need to START 

DOING? 
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GREEN FLAGS: 
We’ll KNOW the CCSS for ELA / Literacy are being implemented when… 

RED FLAGS: 
We should NOT see the following: 

K-2 Foundational Skills 
 Individual student needs are diagnosed and addressed in the areas of 

concepts of print, phonological awareness, phonics, vocabulary, syntax and 
fluency. 

 High-quality activities are provided for students who have demonstrated 
facility with the standards, such as extension assignments and more 
independent reading. 

 There is sufficient instruction and practice for students to achieve accuracy in 
their reading. 

 A variety of fluency building activities (e.g. monitored partner reading, choral 
reading, repeated readings) are used. 

 Instruction is designed to meet the individual learning needs of students by 
focusing on the skills that students have been diagnosed as needing to 
develop. 

 No diagnostic assessment 
information is used to drive 
instruction for individual or groups 
of students. 

 All students receive the same 
instruction and activities. 

 Reading activities are primarily 
focused on “round-robin” reading 
and worksheets. 

 

 
What do we need to KEEP  

DOING? 
What do we need to STOP 

DOING? 
What do we need to START 

DOING? 
   

 
  

6



6/21/2013 

Sue Z. Beers, 2012 

 

 

Resources 
 

EngageNY (2011) Common Core Shifts. Accessed from http://engageny.org/wp-content/uploads/2011/08/common-core-shifts.pdf. 
 

Student Achievement Partners (2011) Overall Shifts for Instruction.  Accessed from http://www.achievethecore.org/steal-these-tools. 
 

Coleman, D. and Pimentel, S. (2012) Publishers Criteria for the Common Core State Standards in English Language Arts and 
Literacy, Grades 3-5. Accessed from http://www.corestandards.org/assets/Publishers_Criteria_for_3-12.pdf. 

 

Oregon Department of Education (2012) CCSS Toolkit: ELA and Literacy Teachers. Accessed from  
http://www.ode.state.or.us/search/page/?id=3603. 

 

Briars, D. (2011) Tools and Strategies for Considering Instructional Materials for Implementing the CCSS. Accessed from  
http://www.lsri.uic.edu/ccss/ccss_bo_briars.pdf. 

 

Common Core State Standards Initiative (2010) Common Core State Standards for English Language Arts and Literacy in History / 
Social Studies, Science and Technical Subjects. Accessed from http://www.corestandards.org/assets/CCSSI_ELA%20Standards.pdf. 

 

Beers, Sue and Howell, Lou (2003) Reading Strategies for the Content Areas, Volume 1: An ASCD Action Tool.  ASCD. 

Beers, Sue (2008) Adolescent Literacy: An ASCD Action Tool. ASCD. 

 

 

 

http://engageny.org/wp-content/uploads/2011/08/common-core-shifts.pdf
http://www.achievethecore.org/steal-these-tools
http://www.corestandards.org/assets/Publishers_Criteria_for_3-12.pdf
http://www.ode.state.or.us/search/page/?id=3603
http://www.lsri.uic.edu/ccss/ccss_bo_briars.pdf
http://www.corestandards.org/assets/CCSSI_ELA%20Standards.pdf


 

1  REVISED 5/16/2012 

 

      

 
Revised Publishers’ Criteria for the Common Core State Standards  
in English Language Arts and Literacy, Grades K–2 
David Coleman • Susan Pimentel 

INTRODUCTION 

Developed by two of the lead authors of the Common Core State Standards and revised through 
conversations with teachers, researchers and other stakeholders, these criteria are designed to 
guide publishers and curriculum developers as they work to strengthen existing programs and 
ensure alignment of materials with the Standards to provide a clear and consistent framework. 
The standards are the product of a state-led effort coordinated by the National Governors 
Association Center for Best Practices and the Council of Chief State School Officers and were 
developed in collaboration with states, teachers, school administrators, and content experts.  

The criteria articulated below concentrate on the most significant elements of the Common Core 
State Standards for literacy in kindergarten through second grade and lay out their implications 
for aligning materials with the standards. They are intended to guide teachers, curriculum 
developers and publishers to be purposeful and strategic in both what to include and what to 
exclude in instructional materials. By underscoring what matters most in the standards, the 
criteria illustrate what shifts must take place in the next generation of curricula, including paring 
away elements that distract or are at odds with the Common Core State Standards, and refining 
components to be consistent with research-based practices. These guidelines are not meant to 
dictate classroom practice but rather to help ensure that teachers receive and rely on effective 
tools. At the heart of these criteria is the belief that reading — in this case, learning to read, 
vocabulary development and the knowledge gained in these early years — is central to all other 
academic learning.  

In the early grades, this includes thorough attention to the foundations of reading. While the goal 
for readers of all ages is to be able to understand and learn from what they read and to express 
such knowledge clearly through speaking and writing about text, primary grade instruction in the 
foundations of reading is essential to ensure that reading problems are prevented and that most 
students will read well enough to benefit from grade level instruction. While these criteria begin 
with the foundational skills, they are not an end in and of themselves; rather, they are necessary 
and important components of an effective, comprehensive reading program designed to develop 
proficient readers with the capacity to comprehend texts across a range of types and disciplines.   

In kindergarten through the second grade, the most notable shifts in the standards when 
compared to state standards include explicit preparation to read informational text and a 
requirement that students’ reading material be substantive and linked in meaningful ways to 
content area learning. They also include a more in-depth approach to vocabulary development 
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and a requirement that students encounter sufficiently complex text through listening even while 
they are learning how to read and write.  The standards provide a coherent approach to reading 
comprehension in the early years built on anchor standards that extend into third through twelfth 
grade learning. Finally, the standards cultivate a wide range of writing including narrative 
expression of experiences real and imagined as well as sharing information and opinions. 

DOCUMENT ORGANIZATION 

This document has three parts: The first articulates criteria that should guide the teaching of 
reading foundations, the second details the criteria that should guide the selection of texts for 
read-alouds and for students who already can read, and the third outlines criteria for the 
development of high-quality, fully integrated materials that provide linear, cumulative skill 
progressions and practice with text-dependent questions and tasks, leading to fluent, 
independent reading for meaning.  
 

I. Key Criteria for Reading Foundations  
II. Key Criteria for Text Selections  
III. Key Criteria for Questions and Tasks 
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ELA and Literacy Curricula, Grades K-2 

I. Key Criteria for Reading Foundations  

The Common Core State Standards offer specific guidance on reading foundations that should 
be incorporated into curriculum materials so that students will be well on their way to 
decoding automatically and reading with fluency by the time they finish second grade. While 
progress in fluency with more complex text should continue through third grade and beyond, 
and gains in understanding of language structure should continue through the elementary 
grades, the first three years of instruction (K-2) are the most critical for preventing students 
from falling behind and preventing reading failure. The standards articulate a well-developed 
set of skills and habits that taken collectively lay the foundation for students to achieve 
competence in reading comprehension. (See pp. 14–16 of the Common Core State Standards 
for more detail.)  

Materials aligned with the Common Core State Standards need to provide sequential, 
cumulative instruction and practice opportunities for the full range of foundational skills.  The 
elements should be gradually interwoven—from simple to complex—so that students come to 
understand and use the system of correspondences that characterize written English.  The 
code systems on which reading and writing depend include letters, the speech sounds of 
spoken language (phonemes), the correspondences between phonemes and graphemes 
(phonics) and the representation of meaningful word parts (morphemes).  Automatic and 
accurate word recognition is the expected outcome of this instruction. By learning to decipher 
word forms students will be able to access word meanings in print, and make the shift to 
independent, close reading of complex text.  

1.   Materials allow for flexibility in meeting the needs of a wide range of students. Students 
come to school unevenly prepared to read. While the primary purpose of a beginning 
reading instruction program is to ensure that all students learn how to read, some 
students will move ahead quickly and should be able to move on once they have 
demonstrated mastery of the basic content. Additionally, adjustments should be made to 
programs now in use to refine content and methodology that will likely “catch” more of 
those students who otherwise would fall behind and require remedial work.   

2.    Materials include effective instruction for all aspects of foundational reading (including 
distributed practice).1 Materials that are aligned to the standards should provide explicit 
and systematic instruction and diagnostic support in concepts of print, phonological 
awareness, phonics, vocabulary development, syntax, and fluency. These foundational 
skills are necessary and central components of an effective, comprehensive reading 
program designed to develop proficient readers with the capacity to comprehend texts 
across a range of types and disciplines.  

Materials should provide ample opportunities for students to understand and fully learn 
the spelling/sound patterns necessary — though not sufficient — to become successful 
readers. This goal is accomplished when students can transfer knowledge of these 

                                                 
1 Details about what explicitly should be taught is outlined in the Foundational Reading Standards and further explicated in Appendix A 

of the standards, including but not limited to the explicit teaching of the speech sounds of English orthography, instruction in the nature 
of the speech sound system (what is a vowel; what is a consonant; how is a consonant different from a vowel), and instruction in letter 
formation as well as letter naming and alphabetic order.  
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patterns to words not previously seen or studied. Because students differ widely in how 
much exposure and practice they need to master foundational skills, materials also need 
to incorporate high-quality activities for those students who are able to reach facility with 
less practice. Those students who need less practice can enjoy activities such as extension 
assignments and especially more independent reading.  

3.    Fluency is a particular focus of instructional materials. Fluency in the early grades is a 
function of automaticity in basic skills in speech sound, letter, word, and phrase 
recognition, as well as knowledge of the meanings of the words that are being read. 
Materials should include routines and guidance that will remind teachers to monitor the 
consolidation of skills as students are learning them. Consolidation is usually accomplished 
through systematic and cumulative instruction, sufficient practice to achieve accuracy, 
and a variety of specific fluency-building techniques supported by research. These include 
monitored partner reading, choral reading, repeated readings with text, short timed 
practice that is slightly challenging to the reader, and involving the student in monitoring 
progress toward a specific fluency goal.   

Teacher support for fluency instruction should explicitly recognize that reading rates vary 
with the type of text being read and the purpose for reading. For example, comprehension 
of texts that are of greater informational density or complexity generally requires slower 
reading.  Therefore, if fluency is being monitored to identify those students who need 
more work in this area, passages that have been standardized through research should be 
used to assess students’ fluency.  

4.    Materials focus on academic vocabulary prevalent in complex texts throughout reading, 
writing, listening, and speaking instruction. When they enter school, students differ 
markedly in their vocabulary knowledge. The entire curriculum should address this 
vocabulary gap early and systematically or it will expand and accelerate. All materials 
should provide opportunities for wider ranging and more intensive vocabulary instruction 
for students with weaker vocabularies than their peers.  

Instruction in science, social studies, and the arts will be a major vehicle for enhancing 
students’ vocabulary because most new word learning takes place in the context of having 
to understand and express ideas about subject matter. Students should receive frequent 
instruction in word meanings and practice with a variety of vocabulary-building activities. 
For example, they should learn to examine the context of how the words are being used in 
the text, consider multiple meanings of common words, examine shades of meaning of 
words that overlap semantically, and choose words carefully to express ideas. As they 
learn to read meaningful word parts, such as verb markers and comparative endings, the 
relationship between word form and word meaning should also be addressed. For English 
language learners, explicitly highlighting and linking cognates of key words with other 
languages can be very useful. Materials should use games, jokes, puns, and other forms of 
word play to enhance instruction and develop a sense of excitement about words.   

Some students, including some English language learners, will also need support in 
mastering the meaning of high-frequency words that are essential to reading grade-level 
text. Supplemental resources will be necessary for supporting students who are 
developing knowledge of these words.  Since teachers will often not have the time to 
teach explicitly all of the high-frequency words required, materials should make it possible 
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for students to learn the words’ meanings on their own, providing such things as student-
friendly definitions for high-frequency words whose meanings cannot be inferred from the 
context.  

5. Materials offer assessment opportunities that measure progress in the foundations of 
reading. Activities used for assessment should clearly denote what standards are being 
emphasized, and materials should offer frequent and easily implemented assessments, 
including systems for record keeping and follow-up. These should include a framework 
and tools for standardized by research in relation to established predictive benchmarks 
when fluency is being measured. Vocabulary development as well should be assessed 
using the most reliable and valid methods currently available.  

 
II. Key Criteria for Text Selections  

The CCSS strongly point to the necessity for teaching students how to read with texts that are 
written to facilitate accurate, independent, confident reading, and the consolidation of basic 
reading skills in 2nd and 3rd grade. Students who can read are much more likely to read.  

The Common Core State Standards point strongly toward the integration of text reading skills 
with language comprehension instruction, even for those students who lag behind in 
achieving reading facility. That said, students should be guided into thoughtful reading of even 
the simplest texts used with beginning readers. To that end, all texts should contain some 
meaningful information or narrative content with which to develop students’ comprehension.  
The criteria recommended below emphasize the need to provide all students with consistent 
opportunities to confront and comprehend grade-level text.  

In addition to students learning to read texts at the K-2 level of complexity, the standards 
encourage students to encounter more complex texts to build knowledge through read-
alouds.  Students’ early knowledge in areas like history and science should not be limited to 
what they can read on their own. Because students at these grades can listen to much more 
complex material than they can read themselves, read-aloud selections should be provided to 
the teachers in curriculum materials. These should be at levels of complexity well above what 
students can read on their own.   

1. Texts for each grade align with the requirements outlined in the standards. The Common 
Core State Standards hinge on students encountering appropriate texts at each grade 
level to develop the mature language skills and the conceptual knowledge they need for 
success in school and life. Beginning in grade 2, Reading Standard 10 outlines the band 
level of text complexity at which students need to demonstrate comprehension. 
(Appendix A in the Common Core State Standards gives further information on how text 
complexity can be measured and offers guidance to teachers and curriculum developers 
on selecting the texts their students read.)2   
 

2. All students (including those who are behind) have extensive opportunities to encounter 
grade-level text. Far too often, students who have fallen behind are given only less 

                                                 
2 A working group has developed clear, common standards for measuring text complexity that are consistent across different curricula and 
publishers. These measures blend quantitative and qualitative factors and are being widely shared and made available to publishers and 
curriculum developers. The measures are based on the principles laid out in Appendix A and have been further developed and refined. These 
criteria recognize the critical role that teachers play in text selection. 
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complex texts rather than the instruction they need in the foundational skills in reading as 
well as vocabulary and other supports they need to read at an appropriate level of 
complexity. Complex text, whether accessed through individual reading or as a group 
reading activity, is a rich repository of information which all readers learn how to access. 
Complex text contains more sophisticated academic vocabulary, lends itself to more 
complex tasks, and is able to support rich dialogue.  

Instruction for slower readers is most effective when it addresses all of the critical reading 
components in an integrated and coordinated manner.  Students who need additional 
assistance, however, must not miss out on essential instruction their classmates are 
receiving to help them think deeply about texts, participate in thoughtful discussions, and 
gain knowledge of both words and the world. 

3. Text selections are worth reading and re-reading. The standards maintain that high-
quality text selections should be consistently offered to students because they will 
encourage students and teachers to dig more deeply into their meanings than they would 
with lower quality material. Texts selected for inclusion should be well written and, as 
appropriate, richly illustrated. This principle applies equally to texts intended for reading 
aloud and texts for students to read by themselves. (For samples of appropriate quality of 
selection, see Appendix B of the Common Core State Standards.)  
 

4. Literacy programs shift the balance of texts and instructional time to include equal 
measures of literary and informational text. The standards call for elementary curriculum 
materials to be recalibrated to reflect a mix of 50 percent literary and 50 percent 
informational text, including reading in ELA, science, social studies, and the arts. Achieving 
the appropriate balance between literary and informational text in the next generation of 
materials requires a significant shift in early literacy materials and instructional time so 
that scientific and historical text are given the same time and weight as literary text. (See 
p. 31 of the standards for details on how literature and informational texts are defined.)  

In the last few years, informational texts that are rich and accessible to even first and 
second grades are available although many more such texts are needed. Because students 
at these grades can listen to much more complex material than they can read themselves, 
read-aloud selections should be provided for the teachers in the curriculum materials. 
These should be at levels of complexity well above what students can read on their own.  
Science and social studies in particular should be taught in such a way that students have 
access to the concepts and vocabulary through read-alouds beyond what they can read on 
their own.   

To develop reading comprehension and vocabulary for all readers, the selected 
informational texts need to build a coherent body of knowledge within and across grades. 
(The sample series of texts regarding “The Human Body” provided on p. 33 of the 
Common Core State Standards offers an example of selecting texts to build knowledge 
coherently within and across grades. It includes both grade level texts and read aloud 
texts that illustrate the quality and complexity of student reading in the standards.)  

5. Additional materials aim to increase the regular independent reading of texts that 
appeal to students’ interests while developing both their knowledge base and joy in 
reading. These materials should ensure that all students have daily opportunities to read 
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texts of their choice on their own during and outside of the school day. Students need 
access to a wide range of materials on a variety of topics and genres both in their 
classrooms and in their school libraries to ensure that they have opportunities to 
independently read broadly and widely to build their knowledge, experience, and joy in 
reading. Materials will need to include texts at students’ own reading level as well as texts 
with complexity levels that will challenge and motivate students. Texts should also vary in 
length and density, requiring students to slow down or read more quickly depending on 
their purpose for reading. In alignment with the standards and to acknowledge the range 
of students’ interests, these materials should include informational texts as well as 
literature.  

 
III. Key Criteria for Questions and Tasks 

Materials offered in support of reading comprehension should assist teachers and students in 
staying focused on the primary goal of instruction in these early years: developing proficient 
and fluent readers able to learn independently from a wide variety of rich texts. The aim is for 
students to understand that thinking and reading occur simultaneously. Curricula should focus 
classroom time on practicing reading, writing, speaking, and listening with high-quality text 
and text-dependent questions and omit that which would otherwise distract from achieving 
those goals.   

1. Questions and tasks cultivate students’ abilities to ask and answer questions based on 
the text. Materials that accompany texts should ask students to think about what they 
have read or heard and then ask them to draw evidence from the text in support of their 
ideas about the reading. The standards strongly focus on students gathering evidence and 
knowledge from what they read and therefore require that a majority of questions and 
tasks that children ask and respond to be based on the text under consideration. (This is 
equally true for read-alouds students listen to as for material students read for 
themselves.)  
 
Student background knowledge and experiences can illuminate the reading but should not 
replace attention to the text itself. Questions and tasks should require thinking about the 
text carefully and finding evidence in the text itself to support the response. Discussion 
tasks, activities, questions, and writings following readings should draw on a full range of 
insights and knowledge contained in the text in terms of both content and language. 
Instructional support materials should focus on posing questions and writing tasks that 
help students become interested in the text and cultivate student mastery of the specific 
details and ideas of the text.  
 
High quality text dependent questions are more often text specific rather than generic.  
That is, high quality questions should be developed to address the specific text being read, 
in response to the demands of that text.  Good questions engage students to attend to the 
particular dimensions, ideas, and specifics that illuminate each text.  Though there is a 
productive role for good general questions for teachers and students to have at hand, 
materials should not over rely on "cookie-cutter" questions that could be asked of any 
text, such as “What is the main idea? Provide three supporting details.”  Materials should 
develop sequences of individually crafted questions that draw students and teachers into 
an exploration of the text or texts at hand.  
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2. Materials provide opportunities for students to build knowledge through close reading 

of specific texts (including read-alouds). Materials should design opportunities for careful 
reading of selected passages or texts and create a series of questions that demonstrate 
how close attention to those readings allows students to gather evidence and build 
knowledge. This approach can and should encourage the comparison and synthesis of 
multiple sources. Once each source is read or listened to and understood carefully, 
attention should be given to integrating what students have just read with what they have 
read and learned previously.  How does what they have just read compare to what they 
have learned before? Drawing upon relevant prior knowledge, how does the text expand 
or challenge that knowledge?  

 
3. Scaffolds enable all students to experience rather than avoid the complexity of the text.  

Many students will need careful instruction — including effective scaffolding — to enable 
them to read at the level required by the Common Core State Standards. However, the 
scaffolding should not preempt or replace the text by translating its contents for students 
or telling students what they are going to learn in advance of reading or listening to the 
text; the scaffolding should not become an alternate, simpler source of information that 
diminishes the need for students to read or listen to the text itself carefully.  

 
Students’ initial exposure to a text should often engage them directly with the text so they 
can practice independent reading. Students should be asked to glean the information they 
need from multiple readings of a text, each with a specific purpose. In particular, aligned 
curriculum should explicitly direct students to re-read challenging portions of the text and 
teachers to return to these portions in read-alouds. Follow-up support should guide 
readers in the use of appropriate strategies and habits when encountering places in the 
text where they might struggle, including scaffolding the application of decoding 
strategies, and pointing students back to the text with teacher support when they are 
confused or run into vocabulary or other problems.  
 
When necessary, extra textual scaffolding prior to and during the first read should focus 
on words and concepts that are essential to a basic understanding and that students are 
not likely to know or be able to determine from context. Supports should be designed to 
serve a wide range of readers, including those English language learners and other 
students who are especially challenged by the complex text before them. Texts and the 
discussion questions should be selected and ordered so that they bootstrap onto each 
other and promote deep thinking and substantive engagement with the text. Care should 
also be taken that introducing broad themes and questions in advance of reading does not 
prompt overly general conversations rather than focusing reading on the specifics, 
drawing evidence from the text, and gleaning meaning from it. In short, activities related 
to the text should be such that the text itself is the focus of the instruction and children 
are able to appreciate and get a sense of the selection as a whole. 

4.    Reading strategies support comprehension of specific texts and the focus on building 
knowledge. Close reading and gathering knowledge from specific texts should be at the 
heart of classroom activities and not be consigned to the margins when completing 
assignments. Reading strategies should work in the service of reading comprehension 
(rather than an end unto themselves) and assist students in building knowledge from 
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texts. To be effective, strategies should be introduced and exercised when they help 
clarify a specific part of a text and are dictated by specific features of a text and especially 
to assist with understanding more challenging sections.  Over time, and through 
supportive discussion, interaction, and reflection, students need to build an infrastructure 
of skills, habits, knowledge, dispositions, and experience that enables them to approach 
new challenging texts with confidence and stamina.   

5. Reading passages are by design centrally located within materials. The reading passages 
in either the teachers’ guides or the students’ editions of curriculum materials should be 
easily found and put at the center of the layout so that teachers can select the 
appropriate texts.  The text should be the clear focus of student and teacher attention. 
Surrounding materials should be thoughtfully considered and justified as essential before 
being included. The text should be central, and surrounding materials should be included 
only when necessary, so as not to distract from the text itself.  

6. Materials offer assessment opportunities that genuinely measure progress. Aligned 
materials should guide teachers to provide scaffolding to students but also gradually 
remove those supports by including tasks that require students to demonstrate their 
independent capacity to read and write in every domain at the appropriate level of 
complexity and sophistication. Activities used for assessment should clearly denote what 
standards are being emphasized, and materials should offer frequent and easily 
implemented assessments, including systems for record keeping and follow-up.  

7.   Writing opportunities for students are prominent and varied. The standards call for 
writing both as a means of communicating thinking and answering questions and as a 
means of self-expression and exploration. Writing assignments should be varied and ask 
students to draw on their experience, on their imagination, and most frequently on the 
texts they encounter through reading or read-alouds. As a means to such expressions, the 
standards require students in the early grades to know their letters, phonetic conventions, 
sentence structures, spelling and the like. Acquiring these basic skills and tools along with 
regular opportunities to express themselves will enable students to engage in a full range 
of writing, including writing narratives (both real and imagined), writing to inform, and 
writing opinions.  

CONCLUSION: TRANSPARENT RESEARCH AND PRACTICE BASE 

Curriculum materials must also have a clear and documented research base. Curriculum offered as 
an excellent match for the Common Core State Standards should produce evidence of its usability 
and efficacy with a full range of students, including English language learners. In all materials, 
principles of reading acquisition are explained, instructions to teachers and students are clear and 
concise, and the relationship between tasks and the expected learning outcome is clear. Programs 
that already have a research base should build on that base by continuing to monitor their efficacy 
with the whole range of Common Core State Standards.  



EQuIP Rubric for Lessons & Units: ELA/Literacy Grades K-2  

 Grade:         Literacy Lesson/Unit Title:                                       Overall Rating:  

The EQuIP rubric is derived from the Tri-State Rubric and the collaborative development process led by Massachusetts, New York, and Rhode Island and facilitated by Achieve. 
This version of the EQuIP rubric is current as of 06-24-13.   

View Creative Commons Attribution 3.0 Unported License at http://creativecommons.org/licenses/by/3.0/. Educators may use or adapt. If modified, please attribute EQuIP and re-title.  

  

I. Alignment to the Depth of the CCSS  II. Key Shifts in the CCSS III. Instructional Supports  IV. Assessment  

The lesson/unit aligns with the letter and spirit of the 
CCSS: 

o Targets a set of K-2 ELA/Literacy CCSS for 
teaching and learning. 

o Includes a clear and explicit purpose for 
instruction.  

o Selects quality text(s) that align with the 
requirements outlined in the standards, presents 
characteristics similar to CCSS K-2 exemplars 
(Appendix B), and are of sufficient scope for the 
stated purpose.  

o Provides opportunities for students to present 
ideas and information through writing and/or 
drawing and speaking experiences.  

A unit or longer lesson should: 

o Emphasize the explicit, systematic development of 
foundational literacy skills (concepts of print, 
phonological awareness, the alphabetic principle, 
high frequency sight words, and phonics).  

o Regularly include specific fluency-building 
techniques supported by research (e.g., monitored 
partner reading, choral reading, repeated readings 
with text, following along in the text when teacher 
or other fluent reader is reading aloud, short 
timed practice that is slightly challenging to the 
reader). 

o Integrate reading, writing, speaking and listening 
so that students apply and synthesize advancing 
literacy skills. 

o Build students’ content knowledge in social 
studies, the arts, science or technical subjects 
through a coherent sequence of texts and series of 
questions that build knowledge within a topic.  

The lesson/unit addresses key shifts in the CCSS: 

o Reading Text Closely: Makes reading text(s) 
closely (including read alouds) a central focus of 
instruction and includes regular opportunities 
for students to ask and answer text-dependent 
questions. 

o Text-Based Evidence: Facilitates rich text-based 
discussions and writing through specific, 
thought-provoking questions about common 
texts (including read alouds and, when 
applicable, illustrations, audio/video and other 
media).  

o Academic Vocabulary: Focuses on explicitly 
building students’ academic vocabulary and 
concepts of syntax throughout instruction.  

A unit or longer lesson should: 

o Grade-Level Reading: Include a progression of 
texts as students learn to read (e.g., additional 
phonic patterns are introduced, increasing 
sentence length). Provides text-centered 
learning that is sequenced, scaffolded and 
supported to advance students toward 
independent grade-level reading.  

o Balance of Texts: Focus instruction equally on 
literary and informational texts as stipulated in 
the CCSS (p.5) and indicated by instructional 
time (may be more applicable across a year or 
several units). 

o Balance of Writing: Include prominent and 
varied writing opportunities for students that 
balance communicating thinking and answering 
questions with self-expression and exploration. 

The lesson/unit is responsive to varied student learning needs: 

o Cultivates student interest and engagement in reading, writing and speaking 
about texts.  

o Addresses instructional expectations and is easy to understand and use for 
teachers (e.g., clear directions, sample proficient student responses, sections 
that build teacher understanding of the whys and how of the material). 

o Integrates targeted instruction in multiple areas such as grammar and syntax, 
writing strategies, discussion rules and aspects of foundational reading.  

o Provides substantial materials to support students who need more time and 
attention to achieve automaticity with decoding, phonemic awareness, fluency 
and/or vocabulary acquisition. 

o Provides all students (including emergent and beginning readers) with extensive 
opportunities to engage with grade-level texts and read alouds that are at high 
levels of complexity including appropriate scaffolding so that students directly 
experience the complexity of text.  

o Focuses on sections of rich text(s) (including read alouds) that present the 
greatest challenge; provides discussion questions and other supports to 
promote student engagement, understanding and progress toward 
independence. 

o Integrates appropriate, extensive and easily implemented supports for students 
who are ELL, have disabilities and/or read or write below grade level. 

o Provides extensions and/or more advanced text for students who read or write 
above grade level. 

A unit or longer lesson should: 

o Include a progression of learning where concepts, knowledge and skills advance 
and deepen over time (may be more applicable across the year or several units).   

o Gradually remove supports, allowing students to demonstrate their independent 
capacities (may be more applicable across the year or several units). 

o Provide for authentic learning, application of literacy skills and/or student-
directed inquiry.  

o Indicate how students are accountable for independent engaged reading based 
on student choice and interest to build stamina, confidence and motivation 
(may be more applicable across the year or several units). 

o Use technology and media to deepen learning and draw attention to evidence 
and texts as appropriate. 

The lesson/unit regularly 
assesses whether students 
are developing standards-
based skills:  

o Elicits direct, observable 
evidence of the degree to 
which a student can 
independently 
demonstrate foundational 
skills and targeted grade 
level literacy CCSS (e.g., 
reading, writing, speaking 
and listening and/or 
language). 

o Assesses student 
proficiency using methods 
that are unbiased and 
accessible to all students.   

o Includes aligned rubrics or 
assessment guidelines that 
provide sufficient guidance 
for interpreting student 
performance and 
responding to areas where 
students are not yet 
meeting standards.  

A unit or longer lesson should: 

o Use varied modes of 
assessment, including a 
range of pre-, formative, 
summative and self-
assessment measures. 

Rating:    3      2      1      0 Rating:    3      2      1      0 Rating:    3      2      1      0 Rating:    3      2      1      0 



EQuIP Rubric for Lessons & Units: ELA/Literacy Grades K-2  

Directions:  The Quality Review Rubric provides criteria to determine the quality and alignment of lessons and units to the Common Core State Standards (CCSS) in order to: (1) Identify exemplars/ models for teachers’ use 
within and across states; (2) provide constructive criteria-based feedback to developers; and (3) review existing instructional materials to determine what revisions are needed.  
Step 1 – Review Materials  

 Record the grade and title of the lesson/unit on the recording form. 
 Scan to see what the lesson/unit contains and how it is organized. 
 Read key materials related to instruction, assessment and teacher guidance. 
 Study and measure the text(s) that serves as the centerpiece for the lesson/unit, analyzing text complexity, quality, scope, and relationship to instruction. 

Step 2 – Apply Criteria in Dimension I: Alignment  
 Identify the grade-level CCSS that the lesson/unit targets. 
 Closely examine the materials through the “lens” of each criterion. 
 Individually check each criterion for which clear and substantial evidence is found.  
 Identify and record input on specific improvements that might be made to meet criteria or strengthen alignment. 
 Enter your rating 0 – 3 for Dimension I: Alignment  

Note: Dimension I is non-negotiable.  In order for the review to continue, a rating of 2 or 3 is required. If the review is discontinued, consider general feedback that might be given to developers/teachers regarding next steps. 
Step 3 – Apply Criteria in Dimensions II – IV   

 Closely examine the lesson/unit through the “lens” of each criterion.  
 Record comments on criteria met, improvements needed and then rate 0 – 3.  

When working in a group, individuals may choose to compare ratings after each dimension or delay conversation until each person has rated and recorded their input for the remaining Dimensions II – IV.  
Step 4 – Apply an Overall Rating and Provide Summary Comments   

 Review ratings for Dimensions I – IV adding/clarifying comments as needed. 
 Write summary comments for your overall rating on your recording sheet. 
 Total dimension ratings and record overall rating E, E/I, R, N – adjust as necessary. 

If working in a group, individuals should record their overall rating prior to conversation. 
Step 5 – Compare Overall Ratings and Determine Next Steps   

 Note the evidence cited to arrive at final ratings, summary comments and similarities and differences among raters. Recommend next steps for the lesson/unit and provide recommendations for improvement and/or 
ratings to developers/teachers. 

Additional Guidance for ELA/Literacy – When selecting text(s) that measure within the grade-level or text complexity band and are of sufficient quality and scope for the stated purpose, see The Common Core State Standards 
in English Language Arts/Literacy at www.corestandards.org/ELA-Literacy; and the Supplement for Appendix A: New Research on Text Complexity as well as Quantitative and Qualitative Measures at 
www.achievethecore.org/steal-these-tools/text-complexity.  See The Publishers’ Criteria for Grades K-2 and the same for Grades 3-12 at www.achievethecore.org/steal-these-tools. 
Rating Scales  
Note:  Rating for Dimension I: Alignment is non-negotiable and requires a rating of 2 or 3.  If rating is 0 or 1 then the review does not continue.  

Rating Scale for Dimensions I, II, III, IV:  
3: Meets most to all of the criteria in the dimension  
2: Meets many of the criteria in the dimension  

1: Meets some of the criteria in the dimension  
0: Does not meet the criteria in the dimension 

Overall Rating for the Lesson/Unit:  
E: Exemplar – Aligned and meets most to all of the criteria in dimensions II, III, IV  (total 11 – 12) 
E/I: Exemplar if Improved – Aligned and needs some improvement in one or more dimensions (total 8 – 10) 

R: Revision Needed – Aligned partially and needs significant revision in one or more dimensions (total 3 – 7) 
N: Not Ready to Review – Not aligned and does not meet criteria (total 0 – 2) 

Descriptors for Dimensions I, II, III, IV:  
3: Exemplifies CCSS Quality – meets the standard described by criteria in the dimension, as explained in 
criterion-based observations.  
2: Approaching CCSS Quality – meets many criteria but will benefit from revision in others, as suggested in 
criterion-based observations.  

1: Developing toward CCSS Quality – needs significant revision, as suggested in criterion-based 
observations.  
0: Not representing CCSS Quality – does not address the criteria in the dimension.  

Descriptors for Overall Rating:  
E: Exemplifies CCSS Quality – Aligned and exemplifies the quality standard and exemplifies most of the criteria across Dimensions II, III, IV of 
the rubric.  
E/I: Approaching CCSS Quality – Aligned and exemplifies the quality standard in some dimensions but will benefit from some revision in 
others.  

R: Developing toward CCSS Quality – Aligned partially and approaches the quality standard in some dimensions and needs significant revision 
in others.  
N: Not representing CCSS Quality – Not aligned and does not address criteria.  

 

http://www.corestandards.org/ELA-Literacy
http://www.achievethecore.org/steal-these-tools/text-complexity
http://www.achievethecore.org/steal-these-tools
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Date

Teacher Name

Topic / Lesson / Unit

School

Grade / Class Period / Section

Observer Name

Standard(s) Addressed in this Lesson

The coaching tool is for teachers, and those who support teachers, to build 

understanding and experience with Common Core State Standards (CCSS) aligned 

instruction. Designed as a developmental rather than an evaluation tool, it can 

be used for planning, reflection, collaboration, and coaching. The three Shifts in 

instruction for ELA/Literacy provide the framing for this tool.1

 1. Regular practice with complex text and its academic language.

 2. Reading, writing, and speaking grounded in evidence from text, both literary 

                and informational.

 3. Building knowledge through content-rich nonfiction.

The guide provides examples of what implementing the CCSS for English Language 

Arts and Literacy in grades K-2 looks like in daily planning and practice. It is organized 

around three Core Actions which encompass the Shifts and instructional practice. 

Each Core Action consists of individual indicators which describe teacher and student 

behaviors that exemplify Common Core aligned instruction.

The Core Actions and indicators should be evident in planning and observable in 

instruction. For each lesson evidence might include a lesson plan, exercises, tasks and 

assessments, teacher instruction, student discussion and behavior, and student work. 

Although many indicators will be observable during the course of a lesson, there may 

be times when a lesson is appropriately focused on a smaller set of objectives or only 

a portion of a lesson is observed, leaving some indicators blank. Any particular focus 

should be communicated between teacher and observer before using the tool. Refer 

to the CCSS for English Language Arts and Literacy (corestandards.org/ELA-Literacy) 

as necessary. 

Companion tools for Instructional Practice include: 

 •  Instructional Practice Guide: Coaching (Digital) - a digital version of this  

                print tool, view at achievethecore.org/coaching-tool. 

 •  Instructional Practice Guide: Lesson Planning- designed for teachers to                   

                support them in creating lessons aligned to the CCSS, view at 

                achievethecore.org/lesson-planning-tool.

The guide should be used in conjunction with the Beyond the Lesson discussion 

questions. Both tools are available at achievethecore.org/instructional-practice.

INSTRUCTIONAL 
PRACTICE GUIDE:
COACHING

1. Refer to Common Core Shifts at a Glance (achievethecore.org/ELALitShifts) and the K–2 Publishers’ 
Criteria for the Common Core State Standards for English Language Arts and Literacy (achievethecore.org/
publisherscriteria) for additional information about the Shifts required by the CCSS. 

ELA/LIT K–2
GRADES

LESSON
GUIDE TYPESUBJECT
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INSTRUCTIONAL PRACTICE GUIDE: COACHINGELA / LIT K–2 LESSON

www.achievethecore.org/instructional-practice

Observer Name:Date:Name:

A. A majority of the lesson is spent listening to reading, writing, or speaking about text(s).

B. The text(s) are above the complexity level expected for the grade and time in the school year.2

C. The text(s) exhibit exceptional craft and thought and/or provide useful information; where appropriate,       
     the texts are richly illustrated.

INDICATORS /

CORE ACTION 1 FOR READING/LISTENING COMPREHENSION: Focus each lesson on a high-quality text (or multiple texts).

RATING

Yes- The lesson is focused on a text or multiple texts.

No- There is no text under consideration in this lesson.

Yes- The text(s) are above both the qualitative and quantitative      

         complexity expected for the grade and time in the school year.

No- The text(s) are not above both the qualitative and quantitative        

         complexity expected for the grade and time in the school year. 

NOTE EVIDENCE OBSERVED OR GATHERED FOR EACH INDICATOR

CORE ACTION 1 FOR FOUNDATIONAL SKILLS: Ensure that instruction and materials explicitly and systematically provide all students with the opportunity 
to master foundational skills.

A. The foundational skills being taught are aligned to the standards for this grade.

INDICATORS  / RATINGNOTE EVIDENCE OBSERVED OR GATHERED FOR EACH INDICATOR

NOT OBSERVED

 
2. Intended for texts read aloud by the teacher in grades K – 2.  Evaluations of text complexity are only applicable to student reading materials beginning in grade 2.  Refer to 
achievethecore.org/ela-literacy-common-core/text-complexity/ for resources to help analyze the complexity of texts.
 

Yes- The quality of the text(s) is high – they are well written and/or    

         provide useful information.

No- The quality of the text(s) is low – they are poorly written or do not  

         provide useful information. 

Yes- Foundational skills addressed fully align with the standards for the  

        grade.

No- Foundational skills addressed do not align with the standards for  

        the grade.

NOT OBSERVED

NOT OBSERVED

NOT OBSERVED
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INSTRUCTIONAL PRACTICE GUIDE: COACHINGELA / LIT K–2 LESSON
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Observer Name:Date:Name:

E. Instruction and materials provide opportunities for students to demonstrate understanding of the skills  
    being taught through frequent monitoring of student progress.

 
2. These actions may be viewed over the course of 2-3 class periods.  

4- Instruction and materials consistently monitor and respond      

     flexibly to student progress.

3- Instruction and materials sometimes monitor and respond     

     flexibly to student progress.

2- Instruction and materials rarely monitor and respond flexibly to     

     student progress.

1- Instruction and materials do not monitor and respond flexibly to  

     student progress.

B. Instruction and materials address foundational skills by attending to phonological awareness, concepts  
    of print, letter recognition, phonetic patterns and word structure. 
    (Note: not all elements will be addressed in each lesson.)

C. Instruction and materials provide sufficient opportunities for all students to practice reading and         
     writing newly acquired foundational skills.

D. Instruction and materials connect acquisition of foundational skills to making meaning from reading.

INDICATORS  / RATING

Yes- Instruction and materials address appropriate foundational skills  

         for the grade.

No- Instruction and materials do not address appropriate foundational  

        skills for the grade.

4- Instruction and materials provide continuous opportunity to        

     practice reading and writing newly acquired foundational skills for    

     the range of students in the classroom.

3- Instruction and materials provide many opportunities to 

     practice reading and writing newly acquired foundational skills for    

     the range of students in the classroom.

2- Instruction and materials provide few opportunities to practice      

     reading and writing newly acquired foundational skills for the range    

     of students in the classroom.

1- Instruction and materials do not provide opportunity to practice  

     reading and writing newly acquired foundational skills for the range  

     of students in the classroom.

NOTE EVIDENCE OBSERVED OR GATHERED FOR EACH INDICATOR

4- Instruction and materials consistently connect foundational skills to  

     making meaning from reading.

3- Instruction and materials sometimes connect foundational skills to     

     making meaning from reading.

2- Instruction and materials rarely connect foundational skills to      

     making meaning from reading.

1- Instruction and materials do not connect foundational skills to      

     making meaning from reading.

CONTINUED FROM PREVIOUS PAGE

NOT OBSERVED

NOT OBSERVED

NOT OBSERVED

NOT OBSERVED
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Observer Name:Date:Name:

A. Questions and tasks address the text by attending to its particular structure, concepts, ideas, 
     events and details.

B. Questions and tasks require students to use evidence from text to demonstrate understanding and to    
     support their ideas about the text. These ideas are expressed through a variety of means 
     (e.g. drawing, writing, dramatic play, speaking).

C. Questions and tasks attend to the words, phrases and sentences within the text.

INDICATORS /

CORE ACTION 2: Employ questions and tasks, both oral and written, that are text specific and reflect the standards.

RATING

4- Most questions and tasks return students to the text to 

     build understanding.

3- Many questions and tasks return students to the text to 

     build understanding.

2- Few questions and tasks return students to the text to 

     build understanding.

1- Questions and tasks do not refer to the text.

4- Most questions and tasks require students to cite evidence

     from the text.

3- Many questions and tasks require students to cite evidence 

     from the text.

2- Few questions and tasks require students to cite evidence 

     from the text.

1- Questions and tasks can be answered without evidence 

     from the text.

NOTE EVIDENCE OBSERVED OR GATHERED FOR EACH INDICATOR

D. Questions are sequenced to build knowledge by guiding students to delve deeper into 
     text and graphics.

NOT OBSERVED

 
2. These actions may be viewed over the course of 2-3 class periods.  

4- Vocabulary questions and tasks consistently focus students on the    

     words, phrases, and sentences that matter most and how they are  

     used in the text.

3- Vocabulary questions and tasks mostly focus students on the words  

     that matter most and how they are used in the text.

2- Vocabulary questions and tasks rarely focus students on the words     

     that matter most and how they are used in the text.

1- No questions and tasks focus students on the words that matter  

     most and how they are used in the text.

4- Most questions are sequenced to support building knowledge.

3- Some questions are sequenced to support building knowledge.

2- Few questions are sequenced to support building knowledge.

1- Questions seem random and are not intentionally sequenced to

     support building knowledge.

NOT OBSERVED

NOT OBSERVED

NOT OBSERVED
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INSTRUCTIONAL PRACTICE GUIDE: COACHINGELA / LIT K–2 LESSON

www.achievethecore.org/instructional-practice

Observer Name:Date:Name:

CORE ACTION 3: Provide all students with opportunities to engage in the work of the lesson.

A. The teacher keeps all students perservering with challenging tasks.

    Students habitually display persistence with challenging tasks, particularly when providing     
    textual evidence to support answers and responses, both orally and in writing.

4 – Teacher provides many opportunities, and most students take them.

3 – Teacher provides many opportunities and some students take them; or teacher provides some opportunities and most students take them.

2 – Teacher provides some opportunities and some students take them.

1 – Teacher provides few or no opportunities, or few or very few students take the opportunities provided.

B. The teacher encourages reasoning and problem solving by posing challenging questions  
     and tasks that offer opportunities for productive struggle.

     Students persevere in solving questions and tasks in the face of initial difficulty.

C. The teacher guides students to read with purpose and understanding by making frequent    
     connections between acquisition of foundational skills and making meaning from reading. 

     Students demonstrate comprehension while developing foundational skills in reading.

D. The teacher demonstrates awareness and appropriate action regarding the variations   
     present in student progress toward reading independently.

     When appropriate, students demonstrate progress toward independence in 
      reading and writing.

E. The teacher focuses on explicitly and systematically strengthening students’ reading  
     foundational skills.3

     Students demonstrate use of language conventions and decoding skills, activating such       
     strategies as needed to read, write, and speak with grade-level fluency and skill.

INDICATORS  /

3. Indicator 3E is only applicable during a Foundational Skills lesson.

   NOTE EVIDENCE OBSERVED OR GATHERED FOR EACH INDICATOR

4     3     2     1    

  
This tool is for teachers, those providing support to teachers, and all educators working to implement the CCSS for ELA/Literacy – it is not designed for use in evaluation. 
The guide should be used in conjunction with the CCSS Instructional Practice Guide: Supplement for Reflection Over the Course of the Year. 
Both tools are available at achievethecore.org/instructional-practice.
To the extent possible under law, we have waived all copyright and related or neighboring rights to this work. 
Any and all components may be customized to meet the needs of any audience — they may be modified, reproduced, and disseminated without prior permission.

NOT OBSERVED

4     3     2     1    
NOT OBSERVED

4     3     2     1    
NOT OBSERVED

4     3     2     1    
NOT OBSERVED

4     3     2     1    
NOT OBSERVED

   /  RATING
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